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Introduction

The Approach

Read in to Writing (RitW) is a complete suite of
materials that provides schools with a reading-
rich curriculum for quality first teaching of
English, from Reception to Year 6. The RitW
curriculum differs from other English schemes
available as it centres on high quality texts

rather than simply texts as a stimulus for writing.

This approach comes directly from the purpose
of study for English which states, ‘Through
reading in particular, pupils have a chance to
develop culturally, emotionally, intellectually,
socially and spiritually. Literature, especially,
plays a key role in such development. Reading
also enables pupils both to acquire knowledge
and to build on what they already know.’

Reading is core to the English curriculum,
fundamental to everyday English lessons and
RitW embraces this. Each unit teaches reading
in depth, first and foremost, through a rounded
study of the whole text. Convincing writing tasks
are embedded within this reading experience,
so the children’s deep reading knowledge and
understanding are crucial to the success of the
writing. Metacognitive questioning encourages
children to engage with what they do as readers
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and writers, so that learning is really personal to
them rather than seen as ‘school’ reading and
writing; it is part of their self-expression. With
this rich study of the book and the authenticity
of writing, children invest in what they write;
they want to write, have plenty to say and know
how to say it.

The books being studied in the RitW curriculum
have been carefully selected to give children

a breadth of reading experience that includes
exploration of themes, philosophical questions,
context, the children’s own experiences as well
as the emotional journey the characters go on in
the stories. Thus, RitW helps children to develop
in the ways intended from the purpose of study,
whilst acquiring knowledge and broadening their
vocabulary, using all that they learn to express
themselves in writing. In this way, RitW develops
children’s understanding of themselves, others
and the world.

Finally, the RitW approach acknowledges that,
‘Talk is the sea upon which all else floats.’
(James Britton, 1970) and so progressive, open
questioning and strategic pupil talk is how
learning is initiated and developed across each
unit.



Challenge

Challenge is high across the RitW curriculum,
with the aim being that more children will
achieve the highest standard, including ‘greater
depth’ at the end of year 2 and year 6. The
RitW approach is influenced by Bruner here
and his theory of scaffolding: ‘We begin with
the hypothesis that any subject can be taught
in some intellectually honest form to any child
at any stage of development.’ (Bruner, 1960).
In each unit, teaching and learning is carefully
structured and presented in detail, so as to
target all children. Progression is scaffolded
across each session using talk in many forms
to develop learning, meaning that all of the
children, no matter what standard they are
working at, can make good progress.

There will be a need for teachers to provide more

specific scaffolds for children with particular
needs, such as SEND, for some of the writing
tasks This is bespoke support that only teachers
who know the children can provide.

It is recommended that these children
be expected to achieve the same
outcomes, albeit at different
standards.

RitW delivers the entire National Curriculum for
English through a reading-rich programme of
study, with key objectives for spoken language, ey
reading, grammar and writing identified on o0
the overview and each session. Influenced bt

by Bruner’s notion of the ‘Spiral Curriculum’,
children across each year group will learn

and revisit many aspects of the curriculum,
supporting the belief that English is a recursive
subject and knowledge and skills need to be
continually revised. The RitW curriculum provides
progression within each year and across years,
from Reception to the end of year 6, helping *
to avoid any dips in expectation or
outcomes across the primary phase.
RitW is a complete, coherent and
cumulative English curriculum. u
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Promoting reading

The root for promoting reading in schools

is through a rich, reading curriculum. RitW
promotes reading because ‘the book is all’. Each
unit is a book study, with the story given as
much time as is needed to teach it fully so that
children gain an understanding of all aspects of
it. The book is always read to the end! This depth
of study, which ‘sails on a sea of talk’, improves
children’s reading knowledge and skills and the
acceptance of different interpretations gives
them confidence in their reading, thoughts and
ideas. It is this feeling of security that makes
children want to read more.

A key feature of the RitW curriculum is that
not only does the teacher regularly read
aloud to their class but children are given
more opportunity than before to read aloud
and importantly, to rehearse their reading
aloud in order to master their performance
and understanding. Rhythm is important for
reading and writing; how text sounds and
how it makes us feel and this is explicitly
taught in RitW. Reading aloud is modelled
by the teacher and then the children practise
their skills of making meaning through clear
pronunciation, expression, stress and pace.
They will perform their reading, explore the
reasons behind the choices they made and
be given the chance, through peer feedback,

to improve the effect of their reading before
a final performance. Being active in reading
stories in this way engages the children whilst
enhancing their decoding and comprehension
skills and as they become better readers and
readers who enjoy reading, this nurtures

their motivation to read with purpose and for
pleasure.

Across the RitW book studies, children explore
their own experiences, thoughts and feelings,
making links to the characters to help them
empathise and better understand the situation
the characters are in. The units often ask the

children to consider, ‘What would you do? Why?’.

By making such strong links between themselves
and characters the children begin to ‘live’ the
stories, entering into the world of the book which
empowers and enthuses them, encouraging
them to read more widely.

In the RitW curriculum, importance is placed on
the personal experience; ideas, thoughts and
feelings about how what we read affects us and
how our writing affects others. Children learn to
express their human experience. Metacognition
is embedded in RitW to explore this and how it
impacts on the choices the writers we read make
and the choices we make in our writing. Making
their intentions as writers clear and showing how
subject content and grammar work together

to serve the purpose and audience for writing,

makes the children’s writing most effective in
meaning.

To promote wider reading and give teachers
ready recommendations of books that the
children can read alongside the story being
studied, or for teachers to read to their class for
enjoyment, each unit has suggestions for related
stories by the same author, on the same topic

or on the same theme that are guaranteed to
engage the children whilst they are enjoying the
story they are studying.




Professional Development Structure of a unit

The RitW curriculum develops teachers’ subject The majority of the RitW units will last for half
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the units without affecting the essence of the
approach and losing the powerful impact of the
deep reading experience, which takes time and
could be so easily lost.

There are approximately 3 key pieces of writing
in each unit. There are other pieces of writing
that the children will do, that form part of the
learning process. The key pieces of writing

tend to be spaced evenly across the weeks and
the final extended piece draws on everything
the children have learnt in the unit, with a
celebration of their achievements included at
the end.




The units for the RitW curriculum are written to
target ‘greater depth’ or achievement at the
higher standard. The National Curriculum is
taught in a recursive way throughout the units,
meaning that what the children need to know
and be able to do is practised again and again,
to achieve that high standard.
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Success criteria
+ | can say what my favourite part of the story is.
* | can say the sentence | want to write aloud and on my

fingers.
* | can hear the sounds | need to write.
* | can use finger spaces, capital letters and full stops.
* | can read back my sentence to check it makes sense,

For reading, the requirements of the Key

Stage 1 Teacher Assessment Framework (TAF)
and the reading domains for the Key Stage 2
reading test are explicitly taught progressively
throughout the RitW curriculum, not only in

the year 2 and year 6 units. In most of the year
6 units there are ‘test-style’ questions and
opportunities for children to prepare for the test
are embedded within the sessions.

For writing, the ‘Pupil can’ statements from the
Key Stage 1 and Key Stage 2 TAFs are explicitly
taught, with the main focus of tasks being to
target the purpose and audience so that writing
is purposeful, coherent, cohesive and draws

on the children’s independent reading, not

just on the class texts. Each unit teaches 3 or
more key pieces of writing and it is these pieces
that should be used to assess the children’s
achievement in writing as these will be their best
work. When teaching RitW across the whole year,
children will have at least 18 pieces of writing
that show what they can do. These can be used
for their end of year or Key Stage assessment,
providing plenty of evidence for moderation.



Topics and themes Go online to see a detailed list

of topics and themes covered
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Maggie McGuigan

Maggie has been working in
education for 30 years as a
teacher and English adviser. The
Read in to Writing curriculum is
based on the principles of and
approach to teaching English that Maggie has
great success with when working with teachers to
develop their English teaching and improve their
pupils’ progress and attainment in talk, reading
and writing. She is a Series Editor and author of
Read in to Writing.

Maggie regularly teaches English in Year 6 and has
taught across all key stages. She plans and delivers
central training to teachers and school leaders on
teaching, learning and assessment and provides
bespoke English training and support to schools.
She is Moderation Manager for the London
borough where she is based and works for STA as a
moderator, trainer and quality assurer.

Central to Maggie’s work to develop English
teaching is her belief in the importance of ‘story’.
She promotes stories as fundamental to the way
that we learn about ourselves, others and the
world. Stories, she believes, provide children with
rich, broad and deep life and learning experiences.

Maddy Barnes

Maddy is an experienced primary
school teacher and senior leader
who is currently a full-time English
Consultant offering bespoke
training to support schools locally,
nationally and internationally.

Maddy still regularly teaches in the classroom
and includes live-teaching sessions in most of her
training. She is also an established educational
author, writer, writing moderator, blogger and
series editor for a range of educational publishers
and is a Department for Education QA proofer for
grammar and reading within test development.

Passionate about ‘getting it right’ for children,
Maddy is a published author and is the Series
Editor and Author for Read in to Writing as well as
Skills Builders Grammar and Punctuation for Rising
Stars and NTS Assessment for RS Assessment from
Hodder Education. She was a key advisor on the
development of Reading Planet and contributed
to the development of the teacher’s guides and to
embedding comprehension skills within the series.
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b . “The Skellig unit
thlt I enjoy ed about immersed my children “It is great to have
reading Skellig, was how into writing stories on a children practising
he was really descriptive “We really explored life deeper level than I have
with what he did.” and death and all the ever experienced before.”
meanings in the book.”

grammar skills and
building their vocabulary
in context rather than
discrete lessons.”

To watch the full series and find out more about how schools are using Read in to Writing,
visit our Impact in Schools page online.
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